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CHAPTER I
INTRODUCTION

Ten years ago we thought we had a well established
set of principles of child development that children
might be brought up in the light of their natural char-
acteristics., Well, today the icy blast of external
discipline is blowing once more and we are not too sure
ourselves about what we ought to do.

The above quotation is one of many evidences of the
controversy which has continued unabated for many years over
the subject of discipline, Recent writings in the area sug-
gest that educators and laymen are still far from agreement,
particularly with respect to methods of handling disciplinary
problems.2

The misbehavior of pupils and the problem of how to
handle misconduct when it occurs in the classroom situation
have always been matters of direct concern to teachers,
While most teachers today are becoming increasingly aware
of the wide implications of these problems in terms of child
development and mental hyglene concepts, the immediacy of

the problem to most teachers arises from their obligation to

maintain conditions of order and control in the classroom

1Burton F. Fowler, "Discipline for Conformence or for
Competence?" Child Study, 21:97-98, Summer, 194l.

2Justine Wise Polier, "The Back-to~-the=Woodshed Trend,"
Child Study, 31:12-17, Summer, 195l.
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requisite to orgesnized teaching and learning in a group set-
ting. Thus, pupil misbehavior, particularly that of a dise
ruptive nature, frequently poses the problem of what action
can be teken that will, at least, be harmless in its effect
on the offending individual and permit restoration of order
in the classroom and continuation of activities planned for
the group.3

Considerable discussional writing and a few limited
studies have dealt with the topies of pupil misbehavior
and methods of handling misbehavior in the claessroom sit-
uation.h Mach of the discussional writing has been con=-
cerned primarily with theories relating to the causes of
misbehavior, and preventive and constructive measures de=
signed to affect factors contributing to misbehavior. A
good deal of the experimental research in the area of dis=-
cipline (testing the efficacy of punishment and rewards,
the effects of conflicts, threats, repression, and like
stimuli) has been of a laboratory nature and, therefore,

3Fr1tz Redl, "Discipline in the Classroom," Child
Study, 21:102-105, Summer, 194L.

uRuth Strang, "Contributions of Research to Dis-

cipline and Control," The Scientific Movement in Education,
Thirty-seventh Yearbook of the National Soclety for the
Study of Education, Part II (Bloomington, Illinois: Publiec
School Publishing Compeny, 1938), p. 216,



divorced from the classroom situation.> Little has been
done to test the effectiveness of what is termed the "new
approach™ to discipline, e.g., training and teaching for
self control and direction.6
The interest in causes of misbehavior and the find=
ings and theories of modern psychology relative to child
development have affected the general concept of discipline
and attitudes toward methods of treating behavior problems,
Changes in concepts have in tum led to criticisms of tech-
niques used by teachers in handling misbehavior, particu-
larly those of a punitive nature.7 Despite this criticism,
discussional writings and research appear to have provided
few positive suggestions on how the teacher should handle
& behavior problem which disrupts classroom activities. A
well known writer in the area of classroom discipline stated
over ten years ago: "I think I may rightfully say that we

do not have enough clearly developed, clear-cut data on how

AHgNellie M. Campbell, The E;ementar¥ School Teacher's
Treatment of Classroom Behavior Problems (New York: Bureau

of Publications, Teachers College, Columbia University,

1935), pe L; Laura Zirbes, "The Contributions of Research
Toward Discipline for Freedom," Discipline for Freedom,
Association for Childhood Education Internmational KWashington.
Government Printing Office), ppe 30=33,

6David Je Wiens, "Disciplinary Procedures,"™ Encyclo-

pedia of Educational Research (New York: The Macmillan
Company, 19509, Pe 9u8.,

7Strang, OPe cit., PPe 221=22,
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to handle problem situations in a group setting."8 Recently
this same writer observed that education has not given a
sufficiently detalled answer to the problem of the teacher
on the job; that he has been left rather alone in the task
of achieving group discipline.9

It is frequently stated that poor discipline is a
leading cause in the failures of beginning teachers,19 1In
view of so much controversy and criticism, the beginning
teacher, facing his first classroom and first behavior probe
lems, may well be in a quandary as to what action he should
teake. Since research has failed to provide sufficient
answers to the problem of how to handle misbehavior in the
classroom, it seemed pertinent to ask what contribution in
this area 1s made by the textbooks,.

While there has been considerable controversy over
the use of the textbook in modern education, it has been
found that schools today purchase and use more textbooks

than ever before,ll 1In any event, the significant role of

8Redl, op. cit., p. 102,

9George Ve Shevikov and Fritz Redl, Discipline for
Todey's Children and Youth (Washington, D. C.: Association
for Supervision and Curriculum Development, Nationsl Educa-
tion Association, 1956), ppe. 21=-22,

105, A, Riebe, M, J. Nelson, and C., A, Kittrell, The
Clessroom (New York: The Dryden Press, Inc., 1938), p. 80,

1lree J, Cronback (ed.), Text Materisls in Modern
fgucat on (Urﬁana, Illinois: Univereity of Illinois Press,
» PPe 3=l



the textbook in the program of American education is gen-
erally recognized.12 Despite this recognition, there heas
been an almost total absence of research on textbooks to
determine their value as a teaching aid, 13 Very few an=
alyses of textbooks have been made to determine treatments
given to specific topics,lh and no study has been found on
the textbooks!' treatment of pupil misbehavior. It appears
appropriate, therefore, that some attempt in this direction

should be made.

Jo PURPOSE OF THIS INVESTIGATION

The purpose of the writer in making this study was
(1) to review the research in the area of classroom disci-
pline; (2) to identify the kinds of pupil misbehavior which
are mentioned in the textbooks used in the undergraduate
education courses at Appalachian State Teachers College;
(3) to identify the methods of dealing with classroom mis-

behavior problems which are recommended end/or disparaged-

1‘2Guy Montrose Whipple (ed.), The Textbook in Ameri-
can Education, Thirtieth Yearbook of the National Society
for the Study of Educeation, Part II (Bloomington, Illinois:
Publiec School Publishing Company, 1931), p. 1.

13Cronback, OPe Cite, PPe 3-lie

1uE. We Dolch and J, A, Clement, "Appraisals of
Textbooks in Sub ject-Matter Fields," Encyclopedis of Edu-
cational Research (New York: The Macmillan Company, 1950),
Pe -iE?E.



by the authors of these textboocks; and (L) to report the

results of these investigations,

II. CONCEPTUAL FRAMEWORK

Present-day concepts of discipline and control in
the classroom situetion have evolved over a long period of
time and reflect the influence of changing psychological
and educational theories.ls

The oldest concept of control, frequently termed the
"treditional" or "authoritarian" approaches, demanded un=-
questioning obedience to authority and emphasized the use of
physicel and psychological force to obtain conformity to
established rules and regulations without regard to the
causes of behavior or individusl differences in children
and without particular concern for the effect of selected
measures upon the personal development of children.16

The "modern concept" of control is described as a
process whereby the child, in an atmosphere permitting
freedom of expression and action, learns self-control and

self-direction.17 Proponents of this concept emphasize

15
16

Strang, ope. cit., p. 211,
Wiens, op. cit., P 9”—5.

17charies We Broadmen, "Administering School Control,"
Encyclopedia of Educational Research (New York: The Macmillan
C"o!mpany, 1950), p. 1198,



the importance of studying the child, of recognizing the
causes of behavior probtlems, and of using methods which deal |
with the basal factors contributing to pupil misbehavior.l8
Definitions of behavior problems are often given in terms
of reactions of teachers or others to a behavior, the thesis
being that there can be no problems in behavior in the social
or active sense unless someone reacts to them as such. Thus,
the teacher's attitude towasrd a behavior often determines
whether it is misbehavior and what method should be used in
handling the problem.19 Suggested causes of misbehavior are
numerous and complex, and reflect present-day theories in
the area of psychology, soclology, and mental hygiene.zo
Early progressives in education went to extremes in
demanding clsssroom situations free from all external
restraints, Intent on providing opportunities for chil-
dren to learn by experiences, they imposed upon children

choices and problems inconsistent with their abilities to

18H. A, Riebe, Me J. Nelson, and C. A, Kittrell, The
Clessroom (New York: The Dryden Press, Inc., 1938), pp. 80=-
51; Othelda Krug and Helen L. Beck, A Guide to Better Dis~-
cipline (Chicago: Science Research Associates, Inc., 195L),
p‘ 70

19E. K. Wickman, Children's Behavior and Teschers!
Attitudes (New York: The Commonweslth Fund, 1928), p. 3
Campbell, ope. cite., Pe 2

20Relph W. Pringle, The Psychology of High School

Discipline (Boston: D. C. Heath and Company, 1931), pp. 3-
16l; Redl, op. cit., pp. 102-5,



8
handle them, Emphasis on individualized instruction in terms
of needs and interests and classification of boredom as the
"ocardinal sin" in teaching led to disparagement of anything
in the curriculum that was not interesting to children and
to criticism of the teacher who failed to interest every
child, Application of this philosophy of discipline often
led to chaos and confusion.21

In recent years, there is evidence that some educa=-
tors and writers in the area of discipline are seeking to
re=-define concepts of pupil control in terms of leading to
a "middle~of-the-road" approach to the problem of discipline.22
It is being suggested that the processes of teaching and
gulding young people in self-discipline involve concepts of
both internal and external control, that guidance from with-
in evolves from guidance from without. In terms of the in-
dividual and treatment of misbehavior, writers holding these
views propose that change from external controls to guidance
from within the child himself 1is largely one of degree and

will vary with each child. Thus, the use of external controls

21Henry H. Hil1l, "Middle-of-the-Road-Discipline,"
Pesbody Journal of Education, 2L:75, September, 1946; Krug
end Beck, op. cite., pPpP. 3=4.

22H111, Oop. c¢ite., PPe 75=76; Ruth Wendall Washburn,
"Discipline in the World of Childhood," Discipline an Inter-
pretation (Washington, D. C.2 The Association for Childhood
Education, 194l), pp. 1=2.



and the type of control by adults or the social group 1is
determined by the stage of self=-discipline which the child
has attained.23 Among the external controls suggested are
approval or disapproval of the group, blame or praise of
the individual, removal from the situation, and penalties
involving deprivation and restitution of privilegea.zh The
use of physlical punishment 1is, however, generally disparaged,
with only a few writers suggesting justification in eXcep~
tional circumstances.25

On the other hand, there are those who view with
alarm advocation of external controls.26 A recent writer
stated that editorial opinions are reflecting a general
atmosphere of fear and uncertainty over the problem of dis=-
éiplining young people and a search for certainty and posi-
tive action whether right or wrong.27 Some writers see in

recent years a trend in the backward direction toward old

23Norma Es Cutts and Nicholas Mosely, Practical Dis-
cipline and Mental Hygiene (New York: Houghton Mifflin
Company, 1941), p. 73 Krug and Beck, op. c¢it., p. 24; Washe

burn, ope. cite, p. 3; James L, Hymes, Jr., Unders d
Your Child (New York: Prentice Hall, Inc., 1952), p- 170;
Selwyn Jemes, "We're Giving Our Children Too Much," Redbook,
108:25, February, 1957.

ZhWeinS, OPe eit., p. 9,4-60

25H111, ope cite, Do Tbe

26Fowler, op. cit., p. 98; Polier, op. cit., p. 12.

2
7Polier, op. cit., p. 13.
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authoritarian concepts of discipline.28 The use of physical
punishment has been criticized by many writers, and some have
called for educative and legislative measures to eliminate
its use in the publie schools.29

Among educators and writers in the area of discipline,
there appears to be little disagreement regarding the goals
and objectives of discipline., Discussional writing in the
area of methodas, however, reflects a somewhat groping search
for more concrete terms, definitions, and techniques which

are realistic and at the same time compatible with modern

views on education, psychology, and mental hygilene,
III. PROSPECTUS

In the introductory chapter, the writer has endeavored
to present the specific purposes of this study and to show
the framework in which the problem ls approached, Chapter II
describes in detall the procedures used 1in reviewing the re-

search which had relevancy to this study and the procedures

28Fowler, Ope cit., pPe 973 Polier, op, cit., p. 12;
Sheviakov and Redl, op. cit., Pe 2.

29Charles Francis Xavier O'Brien, "The Legal Status
of Corporal Punishment in the Public School Systems of the
United States: A Comparative Study (unpublished disserta-
tion, New York University, New York, 1941), p. 12; Herbert
Arnold Falk, Corporal Punishment: A Social Interpretation
of Its Theory and Practice in the Public Schools of the
United States (New York: Bureau of Publications, Teachers
College, Columbia University, 1941), p. 1L45.
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followed in the examination of the textbooks, The methods
used to identify the textbooks for inclusion in the study
and to secure the textbooks for comprehensive examination
are also described, Results of the review of research are
presented in Chapter III, In Chapter IV the results obtalned
from the examination of the textboocks are presented, The
kinds of misbehavior problems and methods recommended and
disparaged by the textbooks are given in narrative and tabu-

lar forms, A final summary is presented in Chapter V,



CHAPTER II
PROCEDURES USED IN THIS INVESTIGATION

The procedures established for this study were designed
to provide for (1) the selection and review of research in
the area of discipline; and (2) the selection, acquisition,
and examination of the textbooks pertinent to this study., In
the area of textbook analysis, the writer attempted to develop
criteria which would permit objectivity in the identification

and reporting of selected factors,
I. PROCEDURES USED IN THE REVIEW OF RESEARCH

Selecting and securing research material, The index

and bibliography sources of the Appalachian State Teachers
College Library were carefully scrutinized to locate studies
and reports of studies in the area of discipline. Issues of

the Journal of Educational Research, covering the last twenty~

five years, were examined and studies related to the general
area of discipline were noted. The majority of the studies
required for this investigation were found in the college
library. Those studies which were not on hand in the college
library were secured on a loan basis by the librarian at the

request of the writer,

Review of the research. It was apparent after a
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preliminary review of the research in the general area of
discipline that investigations had been conducted in the
following sub-areas:

l. Teachers' attitudes toward pupil misbehavior,

2. Kinds of pupil behavior problems,

3. Methods or technliques used by teachers in handling
pupil behavior problems,

lio Factors contributing to pupil misbehavior,

5. Factors in beginning teacher failures.

The purpose, procedure, results, and conclusions of
each study were carefully reviewed and limitations of the
study analyzed, Data were collected on index cards, and
the cards were filed according to categories which had been

established, (See above.)

II. PROCEDURES USED IN EXAMINATION
OF THE TEXTBOOKS

Selecting the textEooks. Since it was the intent of

the writer of this study to review all textbooks used in

undergraduate courses offered by Appalachian State Teachers
College, a request was submitted to the Head of the Depart-
ment of Education for a list which would provide’the number
and title of each undergraduate education course offered by
the college, and the name of the textbook(s) which had been

selected by the instructor for use in each course, In
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response to this request, the Head of the Department of Edu-
cation directed a written communication to instructors re-
questing the desired information. On the basis of responses
received from the instructors, a consolidated list contain-
ing the number and title of undergraduate education courses
offered and the textbook(s) used in each course was prepared
in the office of the Department of Education. A copy of
this list was made available to the writer of this study.3°
Fifty-two courses were contained in the list. No textbooks
were designated for twelve courses (no single textbook was
used), and textbooks had not been selected by instructors
for three of the courses, In the case of one course, North
Carolina State Handbooks were shown as material used; this
material, not being comparable to the other textbooks desig-
nated, was excluded from this study. In some instances a
textbook 1s used with more than one course, and in some in-
stances more than one textbook is used with a course., Thirty-
seven textbooks were identified as being the textbooks used
in undergraduate education courses at Appalachian State

Teachers College,

Securing the textbooks. The writer of this study

conferred with the manager of the college bookstore, discussed

0
3 See Appendix for a presentation of this list,
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with him the purposes of the study, and requested his
assistance in obtaining the thirty-seven textbooks required
for comprehensive study. The representative of the book-
store made available to the writer thirty-six of the text=
books needed. Textbooks were made available on a loan basis
with no time limitations imposed. Thus, textbooks were
availasble to the writer throughout the period of the investi-
gation, One textbook, not available in the college bookstore,

was obtained from the college library.

Review of the textbooks. A preliminary review of
the textbooks revealed that in many cases use of the index
or table of contents would provide no adequate means of
determining whether a textbook treated the toplcs selected
for review in this study. Therefore, the chapters of each

textbook, regardless of toplc, were carefully examined.

ITII. DEFINITIONS AND LIMITATIONS
OF SELECTED TERMS

Misbehavior problems. One of the purposes of the
writer in meking this study was to identifyy the kinds of

misbehavior problems mentioned in the textbooks selected
for review. In order to limit the study to a factual
analysis and avoid to the greatest extent possible a mis-

representation of the authors, the writer decided to




16
consider only those behaviors mentioned which the authors
(1) classified as misbehavior or misconduct, (2) implied
were misbehaviors, and/or (3) presented in a manner which
suggested misbehavior or misconduct. Excluded from this
study, therefore, were (1) behaviors presented as extracts
from studies in the area of teacher attitudes toward pupil
behavior; (2) behaviors mentioned and treated from the
standpoint of mental hygiene, teaching, guidance, and in
general "meeting the needs of" students; and (3) any other
behavior mentioned in such a manner as to preclude & reason=-
able determination of the authort's intention to present the

behavior as misbehavior or misconducte.

Methods recommended. For purpose of this study,
methods of handling misbehavior problems are broadly de-
fined as any specific action or type of action which authors
of the textbook (1) recommend teachers use, (2) offer as
suggestions for use, and/or (3) indicate as appropriate by
presenting them as methods used by the "efficient," the
"competent," or the "experienced" teacher. It was the in-
tent of the writer to identify methods of handling misbe-
havior problems when they occur in the classroom situation.
Therefore, recommendations involving "preventive™ measures
or "constructive" measures end/or principles dealing with

the causes of misbehavior sre not within the purview of
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this study., Again, in the interest of factuality and objec~
tivity, general guides, rules, and statements of a philosoph=-
ical nature were not considered, e.g., sult the punishment to
the nature of the child rather than to the offense.

Based on a preliminary review of the textbooks and &
review of related literasture in the area of discipline, it
was reasonably assumed that gl] authors recognized the
efficacy and desirability of "talking" with students as a
means of determining causes of misbehavior, planning a re-
medial program, and of referring students needing psychiatric
or special assistance to qualified personnel. Therefore,
methods mainly involving guidance and methods concerned with
meeting the general needs of students are not included in
this study. Methods of this type are of a general nature
and denote no specific action on the part of the teacher in

handling the classroom misbehavior problem,

Methods disparaged. Methods disparaged by authors of
the textbooks are broadly defined, for purpose of this study,
as specific actions or methods which the authors (1) stated
should never be used; (2) stated or implied should be avoided;
(3) identified with "incompetent," "unwise," or "inexperienced"
teachers; and/or (L) presented generally in a disparaging man-
ner. Methods mentioned were carefully reviewed in context

and were classified as "disparaged" only in cases where there
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was a reasonable basis for such inference, Therefore,
descriptive problem situations, presented for reader dis-
cussion and analysis, which contained specific methods not
mentioned and evasluated elsewhere in the text by the author
were not considered applicable to the purposes of this

StUdyo

Recording the dats. A guide sheet was developed for
use in examining and recording the data obtained from each
textbook. A data sheet was completed for each textbook and
provided information on the following topics:

l. Misbehavior problems,

a, ©Specific misbehavior or misconduct referred
to by the authors,

b. Context in which problem wes given, e.g., in
the form of an example, part of a separate
list, as an example in connection with tech-
niques that teachers might or should not use,
and/or mentioned in connection with methods
recommended or dispareged.

2+ Methods recommended and disparaged.

a, 3Specific method recommended or disparaged by
the author,

b. Context of recommendation or disparagement,

8eZes qualifications, exceptions in reference
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to a specific problem, or implying general
application for all offenses,

ce Any comments by the author of a general nature,
anywhere in the textbook, having a bearing on
the interpretetion of this topic.

d. Any discrepancies or contradictions affecting
the determination and/or reporting of findings.

IV, SUMMARY

Research in the general area of discipline was re-
viewed. The results of this review will be presented in
Chapter III.

A gulde sheet was develcped to permit recording of
data essential to the purposes of the writer in examining
the textbooks: (1) to identify misbehavior or misconduct
of children mentioned by authors of the textbooks; (2) to
ascertain methods of hendling classroom misbehavior which
are recommended in the textbooks; (3) to determine the
methods of handling classroom misbehavior which are dispar-
aged in the textbooks; and (L4) to report the findings in
narrative and tabuler forms,

The thirty-seven textbooks used in undergraduate
education courses st Appalachisn State Teachers College

were carefully examined, and materisl relating to purposes
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of this study was closely scrutinized and anslyzed. Chap=-
ter IV will be devoted to the findings in this ares,




CHAPTER III
REVIEW OF RELATED RESEARCH

The selection of the textbook topics for examination
in this study, pupil misbehaviors and methods of handling
classroom behavior problems, resulted from a review of
research in the area of classroom discipline., Character-
istics of this study considered to be unique will be stated
in the summary following the presentation of other closely

related studies.

I. TEACHERS' ATTITUDES TOWARD PUPIL BEHAVIOR

Wickman, assuming that behavior problems are reflected
in personal or social attitudes, attempted to measure and
compare reactions of teschers and mental hygienists to fifty
types of behavior problems, He concluded that teachers
stressed the importance of problems relating to "sex, dis=-
honesty, disobedience, disorderliness, and failure to learn,"
while mental hygienists stressed the importance of problems
indicating "withdrawing and recessive characteristics."31
In a presentation of the results of his study, Wickman pointed
out that the same procedure was not used to obtain information

from the two groups. Teachers were instructed to rate the

4 X
3 Wickman, Oope. cit., Pe 2’-'-70
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seriousness of certain problems in terms of the classroom
situstion; mental hyglenists in terms of their significance
to the future mental health of students.32 Different re=-
sults from the two groups were, therefore, sought and ob-
tained., In another reference to the differences in atti-
tudes expressed by the two groups, Wickman stated:

It is essential to bear in mind the differences in
professional interests, . « « Children are sent to
school to be educated., The teacher cennot escepe this
pressure in determining her chief interest; and it is
important to realize that no such pressure is laid upon
the mental hyglenist .33

Stourfer,3h in a study conducted twenty-five years

after the study by Wickman, sought to discover whether teach-
ers and mental hygienists were in closer agreement than they
were when Wickman's study was made, Stouffer concluded that
teachers and mental hyglienists were in closer agreement than
they were when Wickmant's study was made. He stated that a
coefficient of correlation of plus .52 was secured when
Wickmen's originsl procedure was duplicated, and a coefficient

of correlation plus .61 when Wickman's procedure was modified

to provide both groups with the same directions and conditions

321p14., p. 277.

331p14., p. 119.

3b¢, A, W. Stouffer, Jr., "Behevior Problems of Chil-
dren as Viewed by Teachers and Mental Hygienists," Mental
Hyglene, 36:271-83, April, 1952.
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for rating the problems. Wickmen had reported a coefficient
of correlation of minus .1l between the rank-crder arrange-
ments as to the seriousness of the behavior problems as
rated by the mental hyglenists and by the teachers.35
Stouffer stated, however, that problems relating to honesty,
sex, truancy, classroom order, and application to school
tasks were rated among the "most serious" of the fifty prob=-
lems by teachers of his study as they were by those of
Wickmen's study.36

Another study in the area of teacher attitudes toward
behavior problems was made by thClenathan.37 She obtained
ratings on a list of kinds of student behavior from an un-
selected group of mothers in a child study group, teachers
of an elementary school, and seven "progressive™ mothers,
Results were inconclusive; however, MacClenathen stated that
the "cardinel tendency" brought out by a comparison of rat-
ings obtained from the three groups was that each group
tended to rank as "most serious" those behavior problems
interfering most with the smooth operation of that group's
affairs.38

35Ibid., p. 278,

361bid., pp. 278-79.

3TRuth H, MacClenathanﬁ "Teachers and Parents Study
Children's Behavior Problems," Journal of Educational Soci-
ology, 7:325-33, January, 193L.

381b1d., pp. 332-33.



II., KXINDS OF PUPIL BEHAVIOR PROBLEMS

In a study of the kinds of behavior problems reported
by elementary school teachers in New Jersey, Campbell found
that problems "violating classroom order" were reported most
frequently by each grade group and by the total group, and
comprised LO per cent of all problems recorded 3? Campbell
stated that the problems most frequently reported by teach-
ers were as follows: "disturbing others," 23 per cent;
"excessive noise,™ 13 per cent; "inattention," 20 per cent;
"failure to work together or quarreling," 11 per cent.ho

Another study in the same area was made by Stouffer
and Owens.ul They sought to determine what types of be-
havior problems teachers found occurring in their class=-
rooms at the time the study was made, and to make a com-
parison of the lists obtained from their teachers with those
obtained in w1ckman'su2 study of twenty-five years earlier,
In a report of their findings, Stouffer and Owens stated

3%Campbell, op. cit., ppe 1l4=15.
401p44,, p. 15,

ulGeorge A, Wo Stouffer, Jr. and Jennie Owens,
"Behavior Problems of Teachers as Identified by Today's
Teachers and Compered with Those Reported by E., K, Wickmen,"
Journal of Educational Resesrch, 48:321-31, January, 1955,

Ll'zw:i.ckman, ;QC « cite.
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that only three new behavior problems were uncovered: read-
ing comic books, chewing gum, and watching television.u3
Comparing the frequency of problems reported in the two
studies, they found that fewer problems involving "violations
of general school regulations and school work" were reported
by Wickman's teachers.uu Stouffer and Owens concluded, how=
ever, that it would seem that the "behavior child today" is
still es twenty-five years ago--chiefly identified by "annoy-
ing, disorderly, irresponsible, aggressive, untruthful, dis-
obedient behavior,"45

In one of the most recent and comprehensive studies
in the area of classroom pupil behavior, the National Educa-
tion Association asked ten thousand classroom teachers to
give their opinlions as to the incidence of certain behavior
problems today as compared with ten and twenty years ago.

In a report of the findings, the following conclusions were
presented:

An evaluation of 18 acts of misbehavior occurring
now a8 compsared with 10 years ago and 20 years ago on
the basis of an arbitrary but reasonsble rule indicates
that three acts--impertinence and discourtesty to teach-
ers, fallure to do homework and other assignments, and

drinking intoxicants--are definitely occurring more
frequently now than they did 10 years ago, These three,

hBStouffer and Owens, ope. cit., ppe 330=31.
Witpia., p. 325. :
W51via., p. 331.
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plus stealing of a serious nature, sex offences, and
cheating on homework, are definitely occurring more
frequently now than they did 20 years ago.

Two acts are probably occurring more frequently now
than 10 years ago: using profane or obscene language
and stealing of a serious nature., Three acts are prob-
ably occurring more frequently now than 20 years ago:
using profene or obscene langusge, gang fighting, and
cheating on tests,

Two acts are definitely occurring less frequently
now than 10 years ago: obscene scribbling in lavatories
and unorganized fighting. The same two are Erobablx
occurring less frequently than 20 years ago.

III. FACTORS CONTRIBUTING TO OR RELATING

TO PUPIL BEHAVIOR

Few studies have sought teachers' opinions as to the
causes of pupil behavior, In the study made by the National
Education Associationh7 teachers were given a list of seven=-
teen factors "which people have contended are associated
with misbehavior" and asked to indicate the extent to which
they thought each factor was responsible for misbehavior in
thelr own schools, The three factors rating the highest on
teachers! reports were (1) "irresponsible parents," (2) "un-
satisfactory home conditions," and (3) ™lack of parental

supervision due to mother 1uroz'k:i.ng.")-"8 Commenting on these

L6National Education Association, "Teacher Opinion
on Pupil Behavior, 1955-1956," Research Bulletin, 3l.:106,
April, 1956 .

Y71b1d., p. 107

481p14., p. 99.
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three factors, the report stated:

These are conditions over which the school and its
personnel have little or no control, The solutions to
problems of this type cannot be found in the school;
they are primarily social, economic, civic and moral
problﬁys with which the community as a whole must
deal. 9

The study by the Association slso investigated the

relationship between the size of the school, the grade level,
and difficulty with students. Two significant conclusions
were reported:

Teachers in big school districts, in big schools and

with big classes reported significantly more trouble
than teachers in small schools and with small classes,

. L ] L] L L L L] Ld L L3 L] . ° L] L L L] e L L ] ® . . . . ® L] .

Junior high=school teachers have more trouble than
senior high-school teachers, and senior highe-school
teachers more than elementary-school teachers,50

IV. TREATMENT OF BEHAVIOR PROBLEMS

One of the important studies in the area of the
teacher's treatment of behavior problems was made by
Campbell. Data taken from diary records obtained from
experienced teachers and student teachers describing class-
room problems and how they were handled showed a distribu-

tion of the treatments for all the problems by all the

49\ o

o T T

fo N
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experienced teachers as follows: "censure," lj6 per cent;
"deprivation," 19 per cent; "verbal appeal," 10 per cent;
"overtime or extra work," 9 per cent; "assistance in meet-
ing the situation,™ 9 per cent; "reward through social
approval,™ l; per cent; "reward through privilege," 1 per
cent; "ignoring," 1 per cent; "physical force," .8 per cent.

Comparing the types of behavior problems and treat-
ments used, Campbell reported: "The teachers' practice as
determined from the reports is decidedly toward the use of
the same treatments for all classroom behavior problems
regardless of their nature . "52

In another study of practices used by teachers, Cutts
and Mosely obtained reports from seventh grade pupils in
eight separately orgenized junior high schools, Each child
was asked to describe in writing the last thing he had done
which he thought wes wrong and what the teacher had done
about it.53 The teacher-action reported with the highest
frequency by both boys and girls was "detention after
school."™ The action second and third highest in frequency

reported by boys were, respectively, "sent to the principal"

5lCampbell, op. eite, pe 25.

52
Ibid., pe 32.

SBNorma E. Cutts and Nicholess Mosely, Practical

School Discipline and Mental Hygiene (Boston: Houghton
Mifflin Company, 1941), p. 291.

51
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and "scolding or threats"; by girls, M"scolding and threats"
and "extra work." The boys reported the use of "corporal
punishment™ with grester frequency than girls: boys, 5.6
per cent; girls, 1.8 per cent.Sh In analyzing the papers
obtained to determine the correlation between the types of
behavior snd teachers' actions, the authors reported: "The
most frequent actions tend to be the most used actions for
every type of behavior, and the most frequent types of be=-
havior tend to be the most frequent cause of every type of
actions, "5

A more recent study of treatments used by teachers in
handling behavior problems was made by Slcbetz, who obtained
11,600 reports from 290 teachers representing eighty-six of
the 11l counties in Missouri. He made the following report
of his findings:

Consider%ng "ecensure," "degr%vation," "gvertiee or

extra work, physical force, penalties,” and "sent

or referred to the office™ as punitive, more then one=-
fourth of the reported measures employed in meeting the
forty situstions were punitive, and slightly less than

three-fourths were constructive or remedial in nature.56

A few studies have been made in the specific area of

S41v1d., p. 311.

51b1d., p. 309.
56

Frank Slobetz, "Elementary Teaschers! Reactions to
School Situations," Journal of Educational Research, lli:81,
October, 1950,
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corporal or physical punishment as a method of handling
pupil behavior problems, O'Brien, in a comparative study
of the legal status of corporal punishment in the publie
school systems of the forty-eight states, reported that the
use of corporal punishment has legal status in all states
except New Jersey.>7 In a review of its status in North
Carolina, he said:

The Common Law doctrine of "in loco parentis™ has
been recognized by the Supreme Court as the law pertaine-
ing to the question of corporeal punishment in North Car-
olina, On meny occasions since 1837, the highest court
of the state has Jjudicially recognized this phase of
educatégnal jurisprudence and that 1s still the law
todaye.

In 1ts veluable study of teachers' opinions and pupil
behavior problems, the National Education Association sought
to learn from teachers whether someone in their schools had
authority to administer corporal punishment, and whet authore-
ity, in this connection, they believed principals and teeach-
ers should have.59 It was found that in three out of four
schools the principel has such authority, and in almost helf

the schools the classroom teacher also has the authority.60

570'Brien, loc. cite A conclusion deduced from his
state~-by-state study.

Sslbid.’ p. 1090
59Nationa1 Education Association, op. cit., pp. 63=6L,

60Ibid.
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In response to the guestion, "Do you think the classroom
teacher should be allowed to administer corporsl punishment,"
the respondents, with respect to the three grade levels
listed, answered in the affirmative as follows: in the ele=-
mentary-school grades, 84.7 per cent; in the junior high-
school grades, 77.8 per cent; in the senior high-school

grades, 55.1 per cent.61

V. FACTORS IN BEGINNING TEACHER FAILURES

Fletcher made a study to determine the problems of
beginning teachers. A total of 1,622 problems was reported
by 165 Ohio beginning teachers, and a total of LOS problems
was reported by 203 administrators and supervisors of begin-
ning teachers.62 Fletcher concluded: "Problems of disci-
pline were reported with the greatest frequency by both
teachers and administrators and supervisors."63 Of those
reporting discipline as a problem, 36 per cent indicated it
wes an "extremely serious" one .ol

A simllar study was made in North Carolina by Wey
using reports received from eighty-five beginning teachers

6l1p1d., p. 6l

62w. R, Fletcher, "The Beginning Tescher," Educestion
Resesrch Bulletin, 2l4:16, January, 1945,

63_1_._b_j_£-_0’ Pe 17.
h1pia., p. 28.
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(all graduates of Appalachian State Teachers College) and
their principals.65 Wey found: "The difficulties that
ranked highest in frequency on both beginning teschers' and
principals! reports were related to handling problems of
pupil control and discipline.“66

Bond studied the final ratings assigned to 855 stu-
dent teachers on thirty-two characteristics, She reported
that the student teachers, as a group, were marked lower in

the achievement of discipline than in any other chearacter-

18t10067

VI. SUMMARY

A review of previous research in the area of clasas-
room discipline indicateas that much has been done to deter-
mine the prevalence of pupil misbehavior in the classroom
situation, to verify the seriousness of the problem from the
teacher's standpoint, and to identify methods of handling
misbehavior in common use among teachers operating in public

schools, Almost nothing has been done, however, to determine

65Herbert We Wey, "Why Do Beginning Teachers Fail?"
Bulletin of the National Association of Secondary School

Principals, 35:55, October, 1951.
661b1d., p. 56.
6T fesste A< Bond, ‘"hnatyats. of ObSePyed Sreits of

Teachers Who Were Rated Superior in School Discipline,"
Journsl of Educational Research, L45:507, March, 1952,
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the most desirable methods for use in meeting classroom
behavior problems.

This study 1is concerned with contributing to research
in the area of the beginning teacher's more immediste probe
lem of finding effective methods of handling pupil misbehave
ior. The textbooks'! treatment of the problem has not been
investigated., Although the degree of influence exerted by
the textbook in any area has not been established by ade~
quate research, the writer of this study considers 1t
reasonable to assume that the treatment of any topic of
interest found in textbooks by students lacking practical
experience will have some substantial effect on their atti-
tudes, and that students expect to find in text materisals
assigned to them some help toward handling practical prob-
lems in the area of their interests., On the basis of this
hypothesis, this particular study attempts to identify mlse
behavior problems common to classroom situations which are
mentioned in the textbooks used in a teacher training insti-
tution and to note the methods for handling pupil misbehavior
which are recommended and disparaged by authors of these
textbooks,

Chapter IV contains a presentation of results obtained
from an examination of the textbooks'! treatments of topics

pertinent to purposes of this study.



CHAPTER IV
RESULTS OF EXAMINING THE TEXTBOOKS

General findings which relate to the purposes of
examining the textbooks will be presented in the first sec-
tion of this chepter., The second section will be devoted
to a presentation of the results pertaining to mention of
misbehavior problems in the textbooks. Findings in the
area of methods of handling misbehavior which were recom=-
mended and disparaged by authors of the textbooks will be

presented in section three,

I. GENERAL

Textbooks reviewed. The thirty-seven textbooks used
in undergraduate education courses at Appalachien State
Teachers College were reviewed according to procedures out-
lined in Chapter II of this study. (A list of these text-

books is presented in the Appendix of this study.)

Textbooks treating selected topics. It was deter=-
mined that thirteen68 of the textbooks reviewed contained

some treatment of one or more of the topics being investigated,

68These textbooks are identified by an asterisk in the

list of textbooks presented in the Appendix,
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Textbooks, such as the ones by Bramm91169 and Otto, Floyd,
and Rouse, 9 which contained general discussions in the
area of discipline but which mentioned no kinds of mis-
behavior nor recommended nor disparaged any methods of
handling misbehavior problems, are not, therefore, included
in the thirteen textbooks mentioned. Not all of the thire-
teen textbooks treated all three of the topics selected for
examination in this study. Brown’l 1listed classroom mis=-
behaviors but neither recommended nor disparaged any methods
of handling misconduct in the classroom. Chamberlain and
Kindred 72 mentioned misbehavior in connection with methods
disparaged but did not recommend any methods of handling
misbehavior, Tonne’3 did not mention any kinds of misbe-

havior but did recommend and disparage certain methods of

69
Roy P. Brammell, Your Schools and Mine (New York:
The Ronald Press Company: 19%2), Pe 438,

7°Henry Je Otto, Hazel Floyd, and Margaret Rouse,

Principles of Elementary Education (New York: Rinehart and
Company, Inec,, 19§§S, Pe .

2 §
7 Edwin John Brown, M%g%g;gg the Classroom (New York:
The Ronald Press Company, 1952), pe. EEE.

72160 M, Chsmberlain and Leslie W. Kindred, The ‘Tesch-

er and School Orggglzation, Second edition (New York: Prentice=-
Hall, Inc., 1949), pe. 1.

"3Hervert A, Tonne, Estelle L. Popham, and M, Herbert
Freeman, Methods of Teaching Business Subjects (New York:
Gregg Publishing Division, McGraw-Hill Book Company, Inc.,
1914-9 s DPe )-l-380
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handling behavior problems. Ohlsen7h cited some kinds of
misbehavior and disparaged one method of handling misbehave
ior; he recommended no specific methods of handling misbe=
havior in the classroom. The remalning seven of the thir-

teen textbook contained some treatment of all three topicse.

Relating misbehavior and methods of handling, Com-
paratively few of the misbehaviors mentioned in the text=
books were directly related by the authors to recommended
methods of handling misconduct. The textbook by Brown75
mentioned twenty-~four classroom offenses, but the author
suggested no methods for dealing with them, All of the
kinds of misbehavior mentioned by Chamberlain and Kindred76
were 1in connection with teacher-methods disparaged by the
authors, Most of the authors of the textbooks disparaged
application of specific punishments or penalties to spe=-
cific offenses. Only one textbook/!! recommended that all
punishments used be related, if possible, to the misbehave
ior. It may be fairly stated that failure of most authors

o
5

7“M9r1e M, Ohlsen, Guidance (New York: Harcourt, Brace
and Company, 1955), p. 436,

75Brown, loc. cit.

T6Chamberlain and Kindred, loec. cit.

77Herbert Je Klausmeier and others, Teaching in the
E emgntar School (New York: Harper and Brothers, 1956),
Pe 9e
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to relate offenses and methods of handling them was consist-
ent with general views expressed by the authors, e.g., the
determination of whether a problem exists depends upon the
attitude of the teacher and the stage of development reached
by the child; method of handling a misbehavior is determined
by many factors, including the nature of the offense., While
it was not a purpose of the writer in making this study to
identify specific methods of handling specific kinds of mis-
behavior (such an investigation would have produced almost
negligible findings), the preceding analysis is considered
pertinent to & proper interpretation of the results obtained
from examination of the three toplcs selected for this study.

Limitations imposed by suthors of the textbooks regard-
ing methods recommended or disparsged. Few specific methods
of handling misbehavior problems were presented by authors
of the textbooks without considerable qualifications. In
some instances methods appeared to be recommended by an
author or by authors and later to be disparaged, In other
instances methods were mentioned in such a manner as to make
difficult a classification of "recommended" or "disparaged."
The writer of this study has attempted to include results of
this nature in the narrative report of findings immediately
following this section,
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II. MISBEHAVIOR PROBLEMS

Kinds of pupil misbehavior. A total of fifty-eight
kinds of pupil misbehavior was mentioned in twelve of the

textbooks reviewed, The misbehaviors mentioned, in the
terminology used by authors of the textbooks, and ranked
according to the frequency of mention in the textbooks, are
presented in tabular form in Table I. "Inattention" was
the misbehavior mentioned with greatest frequency by the
textbooks; "destruction or mutilation of property" was
mentioned with second highest frequency; and "cheating,"
"giggling or laughing," and "talking," with third highest
frequency.

The number of misbehaviors mentioned by asuthors of
the textbooks varied considerably. Brown78 1isted twenty-
four classroom offenses; Kozman and others79 mentioned
twenty=-two kinds of misbehavior; Chamberlain and Kindrea80
mentioned thirteen; Klausmeier and others81 cited nine., A

Tew textbooks mentioned fewer than four kinds of misbehavior:

78Brown, op. cite., p. 112,

79Hilda Clute Kozman, Rosalind Cassidy, and Chester
0. Jackson, Methods in Physical Education (Philadelphia:
We B. Saunders Company, 19E35, PPe 430=l7a A

80chamberiain and Kindred, op. cit., ppe 593-9l.

81Klausmeier and others, op. cit., pp. 518=29,
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TABLE I

RANKING OF MISBEHAVIOR ACCORDING TO FREQUENCY
OF MENTION IN TWELVE TEXTBOOKS
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R e R Re N

Number of textbooks
Misbehavior in which specific
misbehavior is mentioned
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Destruction or mutilastion of
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TABLE I (continued)

Number of textbooks
Misbehavior in which specific
misbehavior is mentioned

Inability to follow directions .

L ] L] [ ] L L] L l
Incorrect responses to questions « ¢« ¢ ¢« o o 1
InSU.lting e © ® o © © © ® o o ® e © ©® © o o &
Irritating teachers and others  « « ¢« ¢« o 1
Outbursts (emotional) e ¢ © e © ¢ o © o o ® 1
Poorly prepared assignments . « ¢ ¢« o« ¢ o o i
BPRBAKE o a o 46 56 1h 6 Tai e, Yasiie b e b e e LY, 8 1
RARYPOLINE o ¥ 3-8 " o Ta b Bk e e 8 a9 e 1
Recalcitrance . « o« o ¢« ¢ o ¢ ¢ o ¢ ¢ o ¢ o 1
Refusing to obey school regulations . « « 1
Rowdyism L ] @ L] ® . L] ® L] L L3 L J L L] L . L . . 1
RUASREEB 5 .2 56 o & acikitdei o mh ol L ainiet s gt iee. o 1
Slamming DOOKS ¢ o o o ¢ ¢ ¢ ¢ ¢ o ¢ ¢ ¢ & o L 5
Slamluing doors L ] . ® L L] L L L] L] . . L] . L] L] 1
Sneering ® 6 & & o6 e ¢ & e © o © o o o & o @ i
Smart cracks o« ¢ « o ¢ ¢ ¢ o o ¢ ¢ o o o o o 1
Stealing L] L ] L « L ] L] * L d . L] L] L] L] * L] . * L ] 1
StubborBNess ¢ ¢ bi'v 5 ¢ e 8o o o ¢ & o o “k
Taking something (from another child) . . . 1
Talking DBOK ve o ie dehRimn o Gl R el e B e 1
Talking (IOUd) © © © e e © & o o & o o & o 1
Thievj.ng ® ¢ © © * o o ® e e 6 & o o o & o o 1
Violation of regulations (forgetful) « o « o 1
Vulgarity L ] L L ] L ] L] L] - L] L - L] L L] L L ] L] . 1
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Mirrielees82 mentioned three, W116883 cited two, and Tonne Sl

mentioned none.

Main categories of misbehavior. After a careful anal-
yeis of the fifty-eight kinds of misbehavior mentioned in the
textbooks, nine mein categories were established, In cless-
ifying a misbehavior under a main category, consideration
was given to the context in which the behavior was mentioned
by an author, For example, & behavior mentioned by an author
in connection with a teacher's sttempt to hold the attention
of the class was placed under the category "obstructing or
interfering with the work of others." The nine main cate-
gories of misbehavior and the specific misbehaviors class-
ified under these categoriles are presented in tabular form
in Teble II. The main categories are ranked in descending
order according to the number of textbooks in which each cate-
gory appeared., The three main categories of misbehavior
which were mentioned with highest frequency by the textbooks

were (1) discourtesy to teachers and others; (2) violetion

82Lucia Be Mirrielees, Teaching Composition and Lit-

erature, Revised (New York: Harcourt, Brace, and Company,
19325’ po 5500

8
3K1mba11 Wiles, Teachi for Better Schools (New
York: Prentice-Hall, Inc., 19?2;, PP. 113, 150,

8b’Tonne, Popham, and Freemen, loc. cit.



TABLE II

RANKING OF MAIN CATEGORIES OF MISBEHAVIOR ACCORDING
TO FREQUENCY OF MENTION IN TWELVE TEXTBOOKS

Number Categories of misbehavior Textbooks
l. Discourtesy to teachers or others « « o« « o 8
Whispering Slamming doors
Giggling or or books
laughing Inattention
Rudeness Crowding, pushing
Talking (dis- Discourtesy
ruptive) Gum chewing
Outbursts Crashing door in
(emotional) front of elders
Applying make=-up
in class
26 Violation of school regulations or
instructions e ¢ 6 o ® o e © & © o e ¢ o 7
Truancy Eating during
Tardiness school period
Disobedience Recalcitrance
Refusal to obey Note writing
school regue Throwing things
lations
3. Obstructing or interfering with the work
B QUNBYS o 4. 5 o' 8 RIS o B s @ ol & e 6
Showing off Horse=-play
Boasting Pranks
Boisterousness Smart cracks
Rowdiness Irritating teachers
and others
e Destruction or mutilation of school
property.....-.......ooo 5
Seo ~DisBIBRELY "Wl g pibadier ot o dy €k TP i 5
Cheating Stealing

Lying
Thieving

Taking something
© from another child
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TABLE II (continued)

Number Categories of misbehavior Textbooks
6. Insubordination, impudence, impertinence . 4
Insulting Challenging
Sneering Argumentative
Talking back Impudent
Stubbornness Defiance (deliberate)
Te Fighting or quarreling with other students, L
Quarreling Scuffling
Hitting (biting,
scratching)
8.7 Dpe of improper 1anguage: ic s s ¢ siaie o o 3
Profanity Vulgarity
Obscenity
% Failure to do 8chool WOrK ¢« « o ¢ o ¢ o o o 1
Failure to pre- Incorrect responses
pare assignments to questions
when required Inability to follow
Poorly prepared directions

assignments Careless work




iy
of school reguletions or instructions; and (3) obstructing
or interfering with the work of others. Only one text-
book85 mentioned behavior in the category "failure to do
school work"™; this behavicr wes mentloned in connection
with a statement by the authors that some teachers use pun-

itive measures in handling behaviors of this nature.

III. METHODS RECOMMENDED AND DISPARAGED

Careful examinastion of the textbooks revesled that
suthors of twelve textbooks recommended and/or disparsged
a total of thirty-seven specific methods of handling class-
room misbehaviors, These specific methods were classified
under the following main categories: (1) Censure, (2) Group
Pressure, (3) Ignoring, (l) Penalties, (5) Physical Punish-
ment, (6) Removal, (7) Restraint, and (8) Redirecting Atten=-
tion. The specific methods, listed under the eight main
categories, are presented in tebular form in Table III,
Columns to the right of the table, designated "recommended"
and "disparaged," indicate the number of textbooks in which
the specific method was recommended or disparaged. The
ranking of the maln categories of methods recommended by
authors of the textbooks is shown in Table IV. The ranking

of main categories of methods dlsparaged is presented in

85Chamberlain and Kindred, op. cite, PPe 593-94.
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TABLE III

TREATMENT OF VARIOUS GENERAL METHODS
OF HANDLING MISBEHAVIOR

Treatment Recommended  Disparaged
Censure
BaW].ing Out *® L ® L] L ] ® L ] . L] L ] ® o l
Censure . ok R Tl g TR N T ey 0 1
Criticism before classmates . o o 0 1
Emotional outbursts .« ¢ ¢ o s ¢ 0 1
Poroed ApPOLOEY '« s s o4 o e¥ o'l o 0 L
Public humiliation ¢ ¢ o 'c¢c o ¢ o o 0 2
Publicizing offenses and
treatments e ® e e & e o & ¢ o® @ 0 2
Rebuke before classmates . « ¢ o o 0 1
REIAT0uLe 4 o o o o a Rl gl aga gt Teg (0] 5
Sarcasm............. 0 7
Scolding before classmates « « o 0 2
Tongue=1ashings . « o« o« ¢« o o o o 0 1
Threals: - o irieierls o oo @ a5 e g ¢bug 0 5
Unfavorable comments « « ¢ o o o o 0 1
Group pressure
Present problem to group for
evaluation « « ¢« & oy . 3 0
Taking no action to permit group
1nf1uence ® e a ® er e e e e eue 1 0
Ignoring
Ignore < s s o . " R 5 1
Take no action if not sure what
to do e o & © © ®© e e @ © ® o ® o
Penalties
Detention after School « ¢ « ¢ o o 0 2
Expulsion from s8chool + ¢ ¢ ¢ o o 0 2
Extra work, e.g., memorizing a
POCIM ¢ ¢ e ¢ ¢ o ¢ o o ¢ ¢ o o o O 2
Forced Standing e © e © o © o o o 0 1
Lower grades e ©€ e e ¢ o ® e e o o 0 3
Punish entire group « « ¢« ¢ « o« & 0 3
Restitution e e ¢ © & o o o ¢ o o 3 0
Withdraw privileges e o o o o o o 2 2
Withh.Old approval e © o e o e o @ 1 0



TABLE III (continued)
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Treatment

———

Recommended

Disparaged

Physical punishment

Removal from the group

Send or remove from the room .

Isolate o o« o

Reassign to different part

the room . »

Send to the principal

Restraint

Take by arm and lead away

Redirect attention

Call on student

L] *

Cease talking (teacher). .

Change class activity
Speak to student:

cooperation

request

of

.

0
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TABLE IV
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RANKING OF MAIN CATEGORIES OF TREATMENTS
RECOMMENDED ACCORDING TO FREQUENCY OF
MENTION IN THIRTEEN TEXTBOOKS

Treatment

Number of textbooks
in which
treatment is mentioned

Removal from the group
Redirect attention . .
Ignoring « « « o ¢ o o
Group pressure . « .
Penalties . « o o o

Restraint e © o o o @

L J
B
H W & N 0N
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Table Vo A comparative review of the treatments by authors
of the thirteen textbooks of the various general methods
(mein categories) of handling misbehavior is presented in
Table VI.

Censure. The authors of twelve textbooks mentioned
fourteen kinds of censorious actions in connection with
handling pupil misbehevior. The use of "ocensure" was dis-
paraged by authors of the twelve textbooks, was recommended
by none, and ranked highest among methods dispareged by
authors of the textbooks (presented in Tables III, IV, and
V). Specific kinds of censorious actions, appearing with
highest frequency in the textbooks, were the following:

(1) sarcasm, (2) ridicule and threats, and (3) forced apol-
ogy. With perhaps two questionable exceptions, the dis-
paragement of "censure" by authors of the textbooks was une
qualified. Statements made by authors in connection with

the use of "censure" were more direct and positive than those
made in connection with any other methods of handling pupil
misbehavior, The two "exceptions" referred to were in the

textbooks by Schorlinge6 and by Tonne, Pophem, and Freeman.87

86Raleigh Schorling, Student Teaching, Second edition

(New York: MeGraw~Hill Book Company, Inc., 1949), p. L15.

87Tonne, Popham, and Freeman, loc. cit.
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TABLE V

RANKING OF MAIN CATEGORIES OF TREATMENTS
DISPARAGED ACCORDING TO FREQUENCY OF
MENTION IN THIRTEEN TEXTBOOKS

Number of textbooks
Treatment in which
treatment 18 mentioned

CORBYYE . 2 el N erra et B e el La i ey b g g 12
PORBLTLOB . 570 R o S0 0y inii s et fih e e e A e

Physical punishment . « « ¢ ¢ ¢ ¢ ¢ o o

L]
*
L]
°
L[]
°
L]
L]
L
L ]

Removal from group .

R I G

Ignoringoooocooooooooooo
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Educeting America's

TABLE VI

TREATMENTS OF GENERAL METHODS OF HANDLING CLASSROOM MISBEHAVIOR

Brown,

mm%

Censure

pairing self-respect

Disparaged use of censure,
eriticism, or action ime-

Schorling and Wingo,

No treatment

sure in form of sarcasm,
tongue-lashing, ridicule

Implied desirability and
efficacy of student's anx-
iety with respect to prin-
cipalts office in case of
being sent from room by
teacher (non-verbalized
threat)

nature of ridicule,
forced apology, unfavor-
8ble comments on report
cards

student and use of
threats

classmates

casm and public humili-
ation as disciplinary
measures which hurt child
and cause hatred of
teacher

of student by rebuking or
humiliating in public,
use of sarcasm, or
forcing apology

before group, forced
apology, sarcas, threats.
Advised against ridicule
except in case of marked
conceit

Chamberlain and Kindred, Dykema and Gehrkens Klausmeier end Others Kozman, Cassid Schorling hool
y, and Mirrielees Ohlsen Rivlin, ’
The Teacher and School |The Tesching and Agg;niétr - |Ieaching in the E;emeﬁ- Jackaoﬁ, Me thods of Teaching C osition leggggi Teaching Adolescents Student Teaching St“ﬁ t: T;iﬁh;gg
Organization tion of High School Music : tary School Physical Education and Literature in Secondary Schools stucens
Disparaged use of cen- |Disparaged use of sarcasm. Disparaged censure in Disparsged "bawling out™ |Disperaged scolding before |Disparaged. Cited sar- Disperaged embarrassment |Disparaged criticism Disperesged public eriti-

cism, sarcasm, ridicule,
threats, forced apologies

Group pressure

Stated teachers need to

be careful sbout when to
Sub ject child's actions

to group discussion

No treatment

No treatment

No trestment

Recommended child be
left alone to permit
group action

No treatment

No treatment

No treatment

No trestment

Recommended appeal to
opinion of class

No treatment

No treatment

No treatment

No treatment

Recommended and dispar-

No treatment Recommended (see above) Recommended., Wrote Disparaged, Wrote No treatment Recommended ignoring Recommended and disper-
pe rarely good to take class teaghe:glhmﬂﬁ.not permit petty matters aged., Wrote teacher aged., Recommended d:;n%
time to deal with bad second whispering, inat- should do nothing if not nothing if not sure d y
manners of one student tention, note-passing; sure what to do. On to do. On other han H
never pretend to overlook other hand, stated teach- |steted teachers shoul
serious disciplinary er should stop little stop little things
problem things
No treatment (dis
use of unishientpzzgged No treatment (disparaged Disparsged deprivations, |No treatment Recommended and dispar- Disparaged use of depri- No treatment No treatment Disparaged withdrawing Recommended withdrawing Recommended permitting
Penalties r.uara.? use of punishment and use of marks, extra aged. Recommended spe- vation, e.g., withdrawal privileges, use of privileges; restitution child to suggest restitu-
cited dangers of use; work, forced standing e¢ific punishment for of priéilege; marks, extra work in case of property dame tion (case of damaged
ﬁever, provided 1} specific offenses (pen- ege (if student is property)
17 ::,gpr administering alties disparaged use willing)
{ of punishment, empha-
sized dangers involved
in use) A/
Physical No treatmen
Punishment . No treatment Disparaged No treatment No treatment Disparaged No treatment No treatment No treatment Disparsged Disparaged

Removal from
the Group

b

No treatment

No treatment

Disparaged sending to
principal and expelling
from school pending par-
ent interview

Recormended sending from
the room

Recommended removal from
the group

Recommended and dispar-
eged, Wrote teacher may
ask student to leave but
stated nothing gained by
excluding him

Recommended removal from
group and sending to des-
ignated place, e.g.,
study hall, library,
principal's office

No treatment, (Wrote
that the "discipline
office" is person in
school to whom teachers
refer problems they
cannot handle)

Recommended., Reference
to student quarreling,
students to be assigned
different parts of room,
Wrote avoid sending from
room except conduct hav-

ing an immoral influence
on others

Recommended sending from
room only for serious
misbehavior, e.g., obscene
language., Disparaged
"dumping on principal®

Recormended sending from
room for serious misbe-
havior, Suggested 1so-
lating child "going to
pieces"™ but not as a
punishment

Restraint

No treatment

No treatment

No treatment

No treatment

No treatment

No treatment

No treatment

No treatment

No treatment

No treatment

No treatment

No treatment

Redirect
Attention

No treatment

No treatment

No trestment

Recommended calling on
child

Recommended (quiet
voice, courtesy, and
firmness)

Recommended ¢alling on
student,
pering or talking sug-
gested teacher stop
talking

In case of whis-

No treatment

Recommended celling on
student, speaking to stu-
dent, changing class
activity, e«g., intro-
duce written work

Recommended going to stu-
dent and requesting coop-
eration; calling on stu-
dent

Recommended going to stu-
dent and requesting coop-
erstion; celling on stu-
dent
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TABLEM

TREATMENTS OF GENERAL METHODS oF gDLING CLASSROOM MISBEHAVIOR

eand Kindred,

Dykema and Gehrkens,

» 8nd School | The Teaching beoismeler end Others K C ng ng ng

The and Administra- [Te . ozman, Cassidy, and Mirrielees Ohlsen s and Wingo Tonne, Popheam, Freeman, Wiles,
zation tion of High School Music _ achilga —'mstxl:e Elemen- Jackson, Methods of eaching (ol ; tion G danc’ Teachiggniz(]iin];scentﬂ Stgggﬁgor%:acg’ ng c11<:’11:'11d.t'.1a -Schoo : tl’mds of Teasching Teaching for Bette

<8Iy School Physical Education and L e in Secondary Schoolf Student Teach Business Subjects Schools
se of cen- Dispars m
ged use of sarcas i

 of serca e Sparaged censur ar " hr ar ul
., ridicsm; Implied desirability and ature of ridiculz,in Disparaged "bawling out" [Disparaged silding before |Disparaged., Cited sar- Disparaged embarrassment |Disparaged criticism Dispereged public eriti- Disperaged use of threats |Disparaged use of ridicule

student and use of and sarcasm

threats

efficacy of student's anx- classmates

lety with respect to prine-
cipalt's office in caag of
being sent from room by

casm and public humili-
ation as disciplinary
measures which hurt child
and cause hatred of

cism, sarcasm, ridicule,

before group, forced
threats, forced apologies

apology, sarcas, threats,
Advised against ridicule
except in case of marked

of student by rebuking or
humiliating in publiec,
use of sarcasm, or
forcing apology

dorced apology, unfavor=-
_fble comments on report
¢ards

teacher (non-verb ¥ teacher
threat) alized ; conceit
No treatment }
ecommended child be No treatment N.
! 0 treatment No treatment No treatment No treatment Recommended presenting
eft alone to permit No trestment Recommended appeal to o problem to class for

‘Qroup action

4

i

opinion of class

evaluation and judg-
ment

No treatment

Becormended (see above)

Recommended., Wrote
rarely good to take class
time to deal with bad
manners of one student

Disparaged, Jrote
teacher should not permit
second whispering, inat-
tention, note-passing;
never pretend to overlook
serious disciplinary
problem

No treatment

Recommended ignoring
petty matters

Recommended and dispar-
aged. Wrote teacher
should do nothing if not
sure what to do. On
other hand, stated teach-
er should stop little

Recommended and dispar-
aged., Recommended doing
nothing if not sure what
to doe On other hand,
steted teachers should
stop little things

Recommended, Wrote
discipline problems
solve themselves easily
if minor transgressions
are not taken too
seriously

No treatment

i things
rivations, |No treatment
s:th: zzgg?meggggnggdgésga:: Disparaged use of depri- No treatment No tresatment Disparaged withdrawing Recommended withdrawing Recommended permitting Disparaged use of grades No treatment
énding Jitie puniakibht forp v;tion, e84+, withdrawal privileges, use of privileges; restitution child to suggest restitu-
foccitic offenses (pei- of privileges marks, extra work in case of property dame tion (case of damaged
@lties disparaged use ot e it ot
of punishment, empha- Witiing)
8ized dangers involved
e in use)
No treatment
o treatment Disparaged No treatment No treatment No treatment Disparaged Disparaged No treatment Disparaged
ding to Recormended sendi ding
ng from
egpelling s gty :gzogggaged removal from Recommended and dispar- Recommended removal from No treatment. (Wrote Recommended, Reference Recommended sending from Recommended sending from No treatment Disparaged sen
nding par- eged, Wrote teacher may group and sending to des- that the "discipline to student quarreling, room only for serious room for serious misbe- from room

ask student to leave but
stated nothing gained by
excluding him

havior., Suggested iso-
lating child "going to
pieces" but not as a
punishment

office” is person in
school to whom teachers
refer problems they
cannot handle)

ignated place, e.g.,
study hall, library,
principal's office

misbehavior, e.g., obscene
language, Disparaged
"dumping on principal®

students to be assigned
different parts of room,
Wrote avoid sending from
room except conduct have

ing an immoral influence
on others

No treatment N
0 treatment No treatment Recommended in case of

child hitting another,
take by arm, lead away,
and speak to child

No treatment No treatment No treatment No treatment No treatment No treatment

No treatment Recommended calling on

cntla Recommended (quiet

voice, courtesy, and
firmness)

Recommended calling on
student, In case of whis=-
pering or talking sug-
gested teacher stop
talking

No treatment Recommended going to stu- No treatment No treatment
dent and requesting coop-
eretion; celling on stu-

dent

Recommended going to stu-
dent and requesting coop=-
eration; calling on stu-
dent

Recommended celling on
student, speaking to stu-
dent, changing class
activity, e.g., intro=-
duce written work

——
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Schorling wrote that teachers should never ridicule a stu-
dent except in a case of "marked conceit,™ and then only if
the teacher had firm control of the group.88 Tonne, Popham,
and Freeman stated that teachers should "scold" only in pri-
vate.89 In the one other textbook in which "scolding" was
mentioned, the author wrote that it was unwise to scold a
student before c;assmates.go It might be inferred that
authors who disparaged public "scolding,”™ "ridicule," and/or
"humiliation™ were not necessarily indicating disapproval
of these actions in private. The writer of this study, how=-
ever, determined that inferences of this nature would be too
highly subjective to permit inclusion in a factual study.
Viewed from this standpeint, it is probably more accurate
to state that the comment by Schorling91 represents the
one exception to unqualified disparasgement of the censorious

actions reported.

Group pressure., The use of "group pressure™ as a
method of handling misbehavior problems ranked fourth among
methods recommended by the authors of the textbooks (pre=-
sented in Table IV, page L7). No disparagement of its use

88Schorling, ope. cit., pe 97.

89Tonne, Popham, and Freeman, ope. cit., pe L4l6.

9°M1rrielees, ope cit., p. 551,

91Schorling, loc. cit.
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wes noted, Included in this general method are action by
the teacher to present a specific behavior problem to a
class with the intention of having the group discuss the
problem and form an opinion regarding it, and deliberate
ignoring of a problem by the teacher to permit some kind
of group pressure on the individual,

Schorling92 wrote thet an eppeal to the opinlon of
the class was often effective in stopping misbehavior diffi-
cult to investigate., Wiles?3 stated that bringing an issue
before the class for discussion might lead to an acceptance
on the part of the offending pupil of the poliey involved
and an agreement to ablde by it.

The authores of another textbook described a situation
involving three students in which class disapproval was in-
voked by the teacher. The authors wrote, however, that
teachers should use careful discrimination about when to
subject a student's action to group discussion.9u Klause
meier and others,95 with reference to non-disruptive be-

havior, stated that if a child were left alone the group

921p14.
93W1les, ODe c_it_o, Pe 15’40

Whipg
y Adams, Educating America's Children (New York:
The Ronald Press Cémpany, 19&65, p. 86,

95K1ausmeier and others, op. cit., p. 528.
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might take action which would help him to change his behavior,
The esuthors of four textbooks recommended use of

"group pressure" as a method of handling pupil misbehavior;
however, authors of only two of the textbooks suggested thet
teechers deliberately invoke group disapproval in cases where

the offending individual could be publicly identified,

Ignoring. Most of the authors of the thirteen text-
books implied that certain "minor transgressions™ should be
ignored or, at least, not exaggersted by teachers, Authors
of five textbooks, however, specifically recommended ignore
ing certain misbehaviors as a means of handling certain be-
havior problems in the classroom., This method, "ignoring,"
ranked third among methods recommended by the authors of
the textbooks (Table IV, page 47). Only one author?6
appeared to definitely disparege use of this method,

The recommendation of Klausmeler and others?’ has
already been noted (e.ge., leave the child alone to per-
mit group action). Kozman, Cassidy, and Jackson98 wrote
that it 1s rarely good practice to take the attention of

the class away from a planned activity in order to desl

96M1rrielees, Ope cit., Pp. 550=51,

97K1ausmeier and others, loc. cit,

98Kozman, Cassidy, and Jackson, op. cit., p. L438.
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with the "bad menners" of one student. Schorling99 and
Schorling and Wingoloo steted quite positively that teachers
ghould do nothing if they were not certain what to do. The
authors of these two textbooks furhter stated that teachers
might have to overlook many undesireble things; that any
effort to punish would be futile if it opposed the standards
of the group (e.g., cheating could not be eliminated until
group opinion was against it).lo1 On the other hand, they
appeared to disparage the practice of ignoring pupil behave
ior by their statements that teachers should "stop the
little things"; that many problems which seemed insignifi-
cant might become serious.lo2 Tonne, Popham, and Freeman
made a general statement that the teacher's diseiplinary
problem would probably solve itself easily if the teacher
did not tske "minor transgressions" too seriously.103

Definite disparagement of ignoring misbehavior was noted in
the textbook by Mirrielees, She wrote that a teacher should

99Schorling, Op. cilte, ps 95,

100Re1e1gh Schorling and G. Mex Wingo, Elementery-
School Student Teeching (New York: McGraw-Hill Book Compeny,
InCe, 19;05, Pe 131.

1015chor1ing, op. cit., p. 91; Schorling and Wingo,
ORe glt., P 127,

102Schorling, op. cit., P 95; Schorling and Wingo,
op. cit., pe 131.

1O3Tonne, Pophem, and Freeman, op. cit., p. U416,
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"never tolerate™ for a minute whispering, inettention, and
note passing; that a teacher should never pretend to over=-

look & serious disciplinary problem.loh

Penalties. The use of "penalties" as a general method
of hendling misbehavior was both recommended and disparsaged
by authors of the textbooks. Authors mentioned nine types
of penslties (shown in Table III, page L45). The use of
penalties ranked second among methods disparaged by authors
of the textbooks (Table V, page 49), and ranked fifth among
methods recommended (Table IV, page L7). The use of penal=-
ties was recommended by the authors of three textbooks.

Only three types of penalties were recommended: (1) resti-
tution, (2) withdrawsl of privileges, and (3) withholding
approvale.

Seven types of penalties mentioned in the textbooks
were disperaged by authors (presented in Table III, page L5).
In descending order of frequency mentioned, they are (1) low=-
ering of grades and punishing the group for individual mis-
behavior; (2) detention after school, expulsion from school,
extra work, and withdreawing privileges; and (3) forced stand-
ing. wWith the exception of "withdrawing privileges,"™ none of

the disparaged penalties were recommended by any authors of

lohMirrielees, ope. cit., pp. 550=~51,
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the textbooks, and although only three textbooks recommended
the use of restitution, no disparagement of this penalty was
found in the textbooks,

With respect to penalties disparaged, dispsaragement
was couched in general terms of disspproval. Recommendations
regarding "penalties" referred to specific measures and not
to penalties as a general method. Those penalties that were
suggested were presented as "emergency measures."

Schorlinglo5 mentioned "restitution" in connection
with dameged property, stating that if the pupil was willing,
an offer on his part to pay for or restore it might be suf-

106 also in reference to dam=

ficient., Schorling and Wingo,
sged property, suggested letting the child propose a method
of restitution. No mention was made by the authors of
either textbook as to what action might or should be taken
if the students concerned failed to propose or were unwill=-
ing to make restitution. In connection with serious mis-
behavior problems, Schorling107 made one reference to "with-
drawal of privileges." He recommended isolation of the

offending student and withdrawal of privileges until the

case was settled,

105Schorling, ORe Cites Pe 96,
106

Schorling and Wingo, op. cit., p. 132.
107

SChorling, loc. cit.
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Klausmeier and others, with considerable reservations,
recommended use of three penalties: (1) withdrawasl of privi-
leges, (2) restitution, and (3) withholding approval.lo8
Under the topic "punishments," the authors suggested repair
in the case of property marred, and returning or giving a
. 8substitute in case of something having been taken from
another child.t%? The asuthors of this textbook were the
only ones to suggest that teachers, in using punishment,
should select a form of punishment as closely related to
the offense as possible. In those cases where no form of
punishment was closely related to an offense, the authors
recommended that "withdrawal of privileges" be used,l?9
Despite these apparent "recommendations," Klausmeier and
others wrote in a summary statement that the use of punish-
ment 18 so fraught with the unknown that a teacher should
consider the consequences seriously before he decides to
punish; that if the teacher considers all the factors he
will probably decide not to punish.110

Physical punishment. None of the textbooks reviewed

recommended the use of physical punishment, Disparagement

108K1ausmeier and others, op. ¢it., pp. 518=19,
109

Ibid., p. 529.
110

ibid.



58
of its use, for the most part couched in general terms, was
noted in five of the textbooks.

In a discussion of general methods used by teachers in
maintaining discipline, Kozman, Cassidy, and Jackson wrote
that the "harshest" method was fortunately no longer approved
when it took the forms of "floggings, deprivations, and other
eruel acts,"t1l Schorlingll2 and Schorling and Wingoll3
stated that, although the "rod"™ has disappeared from most
schools, the philosophy which caused it to be wielded still
persists.

In a discussion pertaining to the "aggressive" child,
Wiles wrote that the use of physical punishment would multiply
the symptoms already being felt by the child.llh Chamberlain

and Kindred115

referred to physical punishment as one of the
disciplinary actions strongly resented by students,
No mention of the legal status of corporal punishment

in publie schools was made in any of the textbooks reviewed,

Removal from the group. The general method "removal

from the group" was recommended by the authors of seven

111
Kozman, Cassidy, and Jackson, ope. cit., p. 437.

1128chorling, ope. cit., pe 90,
1138chorling and Wingo, op. cit., p. 126.

lluWilas, OPe cit., pe. 256,

115
Chamberlain and Kindred, ope. cit., p. 59L.
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textbooks and ranked first among methods recommended (pre-
sented in Table IV, page L7). Au?hors of two textbooks dis-
paraged the practice of excluding students from the room.

Dykema and Gehrkens suggested that 1f students knew
when they were sent from the room that something "serious"
would probably happen in the principalts office, they would
think twice before engaging in "thoughtless pranks.“116
Klausmeier and others briefly stated that, when necessary,
a child should be removed from the group.117 Referring to
disruptive behavior problems requiring immediate attention,
Kozman, Cassidy, and Jacksonll® said the teacher might "ask"
a student to leave but should never demand he leave. The
authors went on to state that nothing would be solved for
the student by excluding him from class activities,

Mirrieleesll9 stated that teachers should designate
the place students were to report when they were sent from
the room (e.ge., the library, the study hall, or the prin-
cipal's office). Rivlin cited an instance of students

116Peter We Dykema and Karl W, Gehrkens, The Teaching
and Administration of h Scho MQsic (Boston: C, C,
Birchard and Company, 1941), p.

117K1ausmeier and others, op. ¢it., pp. 518=19,
118Kozman, Cassidy, and Jackson, op. cit., p. Lhl.
119M1rrielees, Oope. c¢it., p. 551,
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quarreling and recommended, in such cases, they be separated
and assigned activities in separate parts of the room. In
reference to misbehavior having an "immoral influence" on
other students, the author stated that teachers should ask
a superior to remove the student from the class,120

"Isoletion"™ of an offending student was recommended
by the authors of two textbooks. The treatment by Schorling
was not entirely clear. The author wrote that where a pupil
obstructed the work of the group, he should be "expected" to
leave the room, preferably to sit alone in a room provided
for that purpose. In the same paragraph, he stated that stu-
dents should be sent from the room only for serious forms of
misbehavior, e.g., obscene 1anguage.121 Later in & presenta-
tion of guides for handling "serious misbehavior," the author
recommended that students be isolated from other pupils and
privileges be withdrawn until the case was settled.122

Schorling and Wingo also stated that students who
were obstructing the work of others should be expected to
leave the room and sit alone in a place provided for such

purposes, In the same paragraph the authors recommended

120Harry Ne Rivlin, Teaching Adolescents in Secondar
Schgo%s (New York: Appleton-Century-Crofts, Inc., 1948),

PPe. 3 9'600

1213ch0rling, ODe _c_LEo’ Pe 950

1227p14., p. 96.
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that "isolation" ﬂot be used except for serious forms of
misbehavior, Under the topic "Serious Behavior Problems,"
they commented further on the use of isolating, stating
that a child should be isolated if he were "rapidly going
to pieces™ but that isolation should be used to relieve the
child and the group and not as punishm.ent.123

Authors of two t'.e;!ct:books,]'a4 in brief general state-
ments, disparaged removal of students from the group, €.ge.,
sending students from the room and sending them to the

principalts office.

Restraint. Only one author recommended the use of
"restraint" as a method of handling a behavior problem,
Wiles, referring to conduct on the pasrt of a child which
was "harmful" to others, stated it might be necessary to
take the child by the arm, lead him away from the group,
and talk to him.12S No direct disparagement of this method

was noted,

Redirecting attention. The general method of "re-

directing attention" ranked second among methods recommended

by authors of the textbooks (Chapter IV, page L7).

123Schorling and Wingo, ope. cite., p. 131.

12uChamber1ain and Kindred, op. cit., p. 594; Wiles,
op. cit., p. 95.

125W11es, op. eit., p. 263,
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Authors of five textbooks recommended "speaking to
the student" and/or "requesting his cooperation."126 one
author recommended the teacher "cease talking" if any mem-
ber of the class was talking.127 The author of another
textbook suggested that the teacher change the class activity
(eege, introduce written work) in cases of general inattention

or rowdyism.128

IV. SUMMARY

The results of examining the textbooks for purposes
of identifying kinds of pupil misbehaviors mentioned and
ascertaining methods of handling classroom misbehavior
revealed that thirteen textbooks out of the thirty-seven
reviewed treated one or more of these toplics. Results in
the area of kinds of misbehavior mentioned disclosed fifty-
eight kinds of pupil misbehavior., Seven specific kinds of
misbehavior were mentioned by authors of four or more texte
books. Ranked in descending order according to the number

of textbooks in which the behaviors were mentioned (see

126Kozman, Cassidy, and Jackson, op. cit., p. Lll;
Mirrielees, op. cit., pe 551; Rivlin, op. cite., p. 363;
Schorling, op. cite., p. 95; Schorling and Wingo, op. cit.,
Pe. 131,

127Mirr1elees, ope. cit., p. 550,

128R3viin, op. eits, p. 363.



63
Table I, page 39), results were as follows: (1) inattention;
(2) discourtesy and destruction or mutilation of school prop-
erty; (3) cheating, giggling or laughing, and talking. Spe-
cific kinds of misbehaviors were classified under nine main
categories and ranked according to the number of textbooks
which mentioned misbehaviors falling within & main category
(Table II, page L42). In descending order the main categories
of misbehaviors ranked as follows: (1) discourtesy to teach-
ers and others; (2) violation of school regulations and in=-
structions; (3) obstructing or interfering with the work of
others; (L) destruction or mutilation of school property,
and dishonesty; (5) insubordination, fighting or quarreling;
(6) use of improper language; (7) fallure to do school work.
Relatively few of the misbehaviors mentioned in the textbooks
appeared in direct relation to recommended methods of handling
classroom misbehavior,

Analysis of the textbooks'! treatment of methods of
handling pupil misbehavior disclosed treatment of the topic
by twelve of the thirty-seven textbooks reviewed. Authors
of ten textbooks recommended certain specific methods, These
methods were classified under eight main categories and
ranked according to the number of textbooks in which recom=
mendations were found (Table IV, page 7). Ranking of main
categories of recommended methods were as follows: (1) re-

moval from the group, (2) redirecting attention, (3) ignoring,
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(L) group pressure, (5) penalties, and (6) restraint., Gen-
eral methods which were disperaged by authors of the text-
books (presented in Table V, page L9) ranked as follows:
(1) censure, (2) penslties, (3) physical punishment,
(4) removal from the group, and (5) ignoring. As has been
noted, few of the specific methods recommended were related
by euthors of the textbooks to specific kinds of misbehavior
or specific classroom situations. In general most of the
recommendations were couched in vague terms and were pre=
gented with considerable qualificstions and/or warnings to
teachers., A comparative analysis of treatments by the thire
teen textbooks of general methods of handling pupil misbehav-
ior was presented in tasble form (Table VI, page 50\

General methods prescribed in the areas of guidance,
teaching, and mental hygiene and general statements by
authors suggesting referral of students to others for pro-
fessional help or calling on others for unspecified kinds
of assistance at unspecified times were not ineluded in
this studye. The desirability of using constructive measures,
teaching techniques to provide the best possible learning
conditions in the classroom situstion, and the importance
of using mental hygiene approaches to behavior problems
have long been accepted as basic concepts of modern educa-

tional philosophy.



CHAPTER V
SUMMARY AND CONCLUSIONS
I. SUMMARY

Review of research. A review of research in the gen-
eral area of clessroom discipline revealed that much has
been done to (1) ascertain the seriousness with which teache
ers regard certain kinds of pupil misbehaviors, (2) compare
teachers' attitudes toward behavior problems with attitudes
of mentel hygienists toward the same problems, (3) identify
the kinds of misbehaviors common to classroom situations
and methods used by teachers in handling these behaviors,
and (l4) ascertain important problems of beginning teachers,
Little research has been done within the last three decades
in the area of contributing causes to misbehavior; however,
one recent study sought teachers' opinions regarding factors
involved. No investigations of the textbooks! treatment of
classroom misbehaviors have been made.

Studies in the area of teacher attitudes resulted in
conclusions that teachers stress the importance of problems
relating to maintenance of order in the classroom and that
this emphasis is consistent with unigue demands made on
teachers by thelr profession. Mental hygienists and teach-
ers are not in complete agreement regarding the seriousness

of certain behavior problems but are in closer agreement
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today than they have been in the past.

Studies relating to the kinds of pupil behaviors
which are common to classroom situations revealed that the
kinds of misbehaviors are numerous. Some of the general
misbehaviors which are of concern to teachers sre (1) dis-
turbing others, (2) excessive noise, and (3) failure to
work together or querreling. Comparison of misbehaviors
encountered by today's teachers with those encountered by
teachers in previous periods revealed few differences in
kinds or incidence of misbehavior,

With respect to causes of pupil misbehevior, teach-
ers considered the most important factors to be those
associated with the home life and family backgrounds of the
students,

Studies attempting to identify methods used by teach-
ers in handling misbehavior revealed that "censure," "depri-
vation," and other punitive measures ranked high smong methods
used,

Efforts to identify problems of beginning teachers have,
in general, led to the conclusion that maintenance of disci-
pline, or classroom control, is a major problem of beginning

teachers and a factor in beginning teacher failures,

Examination of the textbooks. Thirty-seven textbooks

used in undergraduate education courses at Appalachian State
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Teachers College were examined to (1) identify the kinds of
misbehaviors mentioned in the textbooks, and (2) ascertain
methods of handling classroom misbehaviors which were recom-
mended and/or dispasrasged by authors of these textbooks.

A total of fifty-eight misbehaviors was noted in
twelve textbooks. Mein cetegories of misbehavior mentioned
with highest frequency were (1) discourtesy to teachers and
others, (2) violation of school regulations or instructions,
and (3) obstructing or interfering with the work of others,

Thirty-seven specific methods of handling misbehavior
in the classroom situation were recommended and/or disparaged
by authors of eleven textbooks., A large per cent of these
specific methods involved some kind of censure or penalty,
most of which were disparsasged., General methods recommended
by authors of the textbooks, ranked according to the number
of textbooks in which recommendation was found, were (1) re=-
moval from the group, (2) redirecting attention, (3) ignoring,
(L) group pressure, (5) penalties, and (6) restraint. Gen-
eral methods disparsged were (1) censure, (2) penalties,

(3) physicel punishment, (l) removal from the group, and
(5) ignoring. Although "removal from the group" ranked
highest among methods recommended by authors of the text=
books, the authors of only seven textbooks recommended this
method. The only method recommended which might be clessi-

fied as "punitive" was "penelties"; use of this general
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method was recommended by authors of only three textbooks.
On the other hand, the use of penalties ranked second among
methods disperaged by authors of the textbooks., No attempt
was mede to interpret the meaning of an author's failure to
mention a specific method of handling misbehavior, Based
purely on specific mention, either as recommending or dis=-
paraging, it was noted that no disagreement was found regard=
ing the following recommended actions: (1) redirecting atten=-
tion, (2) group pressure, and (3) restrasint, Further, no
disagreement was noted regarding dispsregement of (1) censure

and (2) physical punishment.
II. CONCLUSIONS

Consideresble research has identified kinds of class-
room misbehavior problems, teachers' attitudes toward be=-
havior problems, methods used by teachers in handling pupil
misbehaviors, and the significance of classroom discipline
to beginning teschers, Little of the research done has led
to specific recommendations regerding the kind of actions
teachers should take whén misbehavior in the classroom
situation disrupts class activities., Failure of research
in other areas of the general problem has not led to an
investigation of how the problem is trested in textbooks,
despite the significent role of the textbook in preparing
students for teaching.
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Examination of the textbooks used at Appalachian State
Teachers College revealed that:

l. Authors of most textbooks listed or mentioned pupil
behaviors but appeared unwilling to classify behaviors of stu-
dents as ™misbehavior™ or "misconduct," or indicate what atti-
tude teachers should have toward these problems,

2. Relstively few specific methods of handling pupil
misbehavior were recommended for use by the classroom teach-
er, and only a smell per cent of the textbooks recommended
any methods at all.

3. Few methods recommended were related to specific
kinds of misbehavior or to specific classroom situetions.

ke In general, authors refrained from recommending
specific actions on the part of the teacher other then
referring the child or the problem elsewhere, redirecting
the attention of the child by some verbal means, and ignor-
ing the problem altogether.

5. Authors, for the most part, disparaged any form
of censure or penalty snd, in general, cautioned against use
of any punitive measures,

6. Despite the legal sanction of corporal punish-
ment in publiec schools in forty-seven states, the topiec of
corporal punishment was ignored by authors of practically
all the textbooks,




70

7. In general, authors of the textbooks dealt with
the topic of pupil misbehevior in terms of understanding
the causes of misbehavior and treating these causes, rather
than the misbehavior itself.

8. The textbooks contained few suggestions regard-
ing what a teacher should do when faced with disruptive
behavior problems in the claésroom situation. The admoni-
tion by authors of two textbooks that teachers should do
nothing 1f not certain what to do exemplified the tendency
of most authors to avoid desling directly with the class-
room teacher's immediate problem of handling misbehavior
in the classroom situation, particularly that of a dis-
ruptive nsture.

9. The textbooks reviewed make little, if any,
contribution toward the solution of the teacher's problem
of how to handle classroom misbehavior except in so far
as they strengthen one's understanding of general principles
and provide basic insight into the problem.

10. Further evaluetion of the treatment of the prob-
lem of pupil misbehavior in textbooks is needed in order
that action may be taken to improve the contribution of

textbooks in this area,
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